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regarding work in schools are insufficiently and
intermittently documented’ (p.15). Such studies
could and should inform educational and other
arts professionals about therapeutic approaches
useful in a school-based environment, and
demonstrate how arts therapists address the role of
their work in relation to particular school-based
policies (p.15). Ultimately the role of arts therapy
practitioners in schools needs to be fully promoted
to benefit students in need.
So what then is the current situation for arts
therapy practitioners in Australian schools? To
start, do we know how many arts therapists are
currently employed in our schools? Are they
working with mainstream or special needs
students? Are they also teacher-trained? By what
status are our arts therapists employed (full time/
part time/ sessional?), as job status in a school can
make a significant difference to the perceived
relevance of a program to student learning. What
are the day to day conditions in which arts
therapists operate? For which school curricula or
policies are they responsible? What expectations,
if any, have been placed on them in terms of
assessment and evaluation? What is offered in the
workplace in terms of support, mentoring and
supervision?

it. So I extend the challenge to other arts therapists
working in school-based practices to respond to
the highly demanding, very rewarding and
professionally crucial need to corroborate the
work that they do in such ways that arts therapies,
in particular dance-movement therapy, and
education may come to know each other more
fully.
Book reviewed by Sue Mullane,
dance-movement therapy practitioner working
part-time in a large, urban special needs school in
Melbourne, Australia. See Bio p. 14.
*See: Wadsworth-Hervey, L. (2000). Artistic
Inquiry in Dance/Movement Therapy- Creative
Alternatives for Research. Illinois, Charles C.
Thomas.

Do we need to take a survey? I would answer
categorically ‘Yes’, in terms of firstly identifying
who it is that we have working in our schools as
arts therapists (and in particular dance-movement
therapists), in order that they then may be
encouraged to work on or towards evidence-based
practice.
What I have come to know from my own
experience as a dance-movement therapist in a
special needs school is that the learning which
takes place in my dance space is as legitimate (in
terms of student educational outcomes) as that
which takes place in the regular classroom, but
that this fact is not necessarily shared among my
colleagues. In order for the work to be granted
legitimacy, I made the decision a while ago that
whilst I work in the setting I need to find ways to
reflect on my practice and take measures to
substantiate it as much as possible, in as many
ways as possible, regarding contemporary arts
therapies and education literature, curriculum
development, and our own school-based teaching
and learning policies. In particular I have been
attempting to authenticate my practice via small
but nevertheless dedicated evidence-based
research. I cannot pretend this task is easy and
effortless, but I am encouraged by emerging
developments at school that the exertion is worth
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